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ADVANCING THE SCBOLAKRSHIP OF TEACHING AND
LEARKNING: REFLECTIVE PORTFOLID INQUIRY I¥
HICHER EDUCATION - 4 CASE STUBY OF QNE
INSTITUTION

Menn Lyens

Abstract

At a time of intense interest in third lovel teaching in the
Irefand, the UK, and the US, this paper describes an
effort enderway st University College Coek (UCC
foster ® new kind of scholarship, a scholurdhip of
teaching and leaming. Although impelled by the
snncuncenent in 2001 of an swsed for Bxeellence in
Teaching at UL, the projest was frumied by ideas Bt
outlined by Bmest Bover {1990} m s provooative
book, Soholarship Reconsideresd. This paper desoribes
how Boyer's coneept of 8 “scholarship of teaching” was
implemented st UOC dwongh 2 reflective postiolio
inguity procass; prezents the value and meanings steff
say they find in engaging in & portfolio process; and,
conchudes with a coneideration of the somptimes
sohering nstintiona! implications of this work, This

“enze stdy of an  instihdions oxperionce B one
condribution to an evolving gome owrently being
invented: a new way of capiuring and conveying the
knowledge of teavking.

Infroduction

When Bmest Boyer published kiy hook, Feholarshiy Reconsidered:
Friprities of the Professoriate (1993}, he effectively cwried an
argument for supporting vescarch on fexching at thind fovel into the
heart of academia, Boyer mads 2 bold asseron. Calling for the radiogd
re-cansideration of scholarship withio the academy, Boyer argeed that
colleges and eniversities neaded new furms of scholarship beyond the
traditiona] ressurch model, what hie toomed the scholesblp of
discovery, He called for throe addional formst g scholarship of
integration that wonld ge aceess disciplines o caphuwre andd inferpret
work at thelr irdersections; a scholarsblp of applicosion that would
addeess real, consequential probleme of peaple zod institutions; and, 3
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scholasship of feaching that would not only ountribute i knowladge
but transform and extend & '

Boyer's work Ianched # series of fnvestigations into college
teaching and such guestions as: What is the scholarship of teaching?
How can it be documented, represended? Bwas Schin who saw thay if
such an idea were 1 be taken seriously it must “produce knowledge
thet i testably valid, and {such] clafme ... must lend themsslves to
tntellecteal debate within academic convmunities of bugairy™ {Schdn,
1908, 5274 For Schin, the now soholarship of teathing toplies s king
of action research, plawned and conducted by teachersfecturens
themsalves, not by some cutsids, objective observar «f standand
scisntific inguiny. Bt how? And with what consequences? For even
though we are in the midst of 8 radical travsformation of the relation
betwenn the vessarcher snd the researched, practitionsy yesearch sl
rafves guestions about whe crestes this sew knowledge and showt e
validity of the knowledge uncoversd {Andersan and Hewr, 19961

This paper takes up these Boucs. I8 focases on an initative oy
the acholarship of teaching presendly golng on at UCC, It o presends
the institutional context and describes how the “scholaship of
teaching” became an hoportant rationak Ry the project; It then
outlines how historically the portfolio hay evelved frore s means of
assassing lonchers o one in support of deliberaiive jnguiries into
pravtice, oust Soth as a mode of reflective Inquiry into teaching and as
way o document and represent it and, finally, & provides results of
the praject, fndicating what UCT saff foan scress differsmt
dieciplines say they find fn a portholic inguiry process, offering some
deseriptions of  their portfolio experiences and el veflsctions on
their own leaming. The paper concludes with s consideration of the
larger instimtional oplications and conseguences of this work o asks
Can it be sustained instiutionally? Advanced? What might stand fn s
way?

It s useful to note that pomfolic projects are fast boing
vnderinken st mony thind lovel botitetions in the US, the UK, Treland,
and ehewhere especially with students in toacher education or other
practice-based professinns, such s social wirk and musing, Portfolic
explorations are being curried out se well with second keval studanty in
Ireland (2.8 Lowving Certificate Applied [LCAD. However, the UCC
Scholarship of Teaching project, like similer projects beglondng fo
profiferate in the US ad the UK, & divested t0 college teachers
themselves snd thelr own ingainies into teaching practicss awd stodent
fearning. In Ireland, such projents sre going on &t Usiversity College
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Dublin, the Dublin Institute of Technology, and are being discussed &
other institstions. Although comparisons aoross the UCT project and
other portfolis offorts st third level institrtions would be weelid, the
purpose of this paper §s directed fo 8 more oused goal fo prosent one
cane study of how an instimtion went about defindng and seeving-out
an effort to contribute (o 2 scholarship of teacking.

Data discussed hers are drawn fom forty UCC saff
preseniations made 8t an ongolny weekly “Portlelio Somunad™ in
which faculty shared potential portiolin cotries during the 2001-2002
academic your; and, from research inderviews conducied with sixteen
of twenty thres staff who prepared and submitted 8 Tesching or
Course Portfelio in 2002, In &, spproxirostely 250 staff participated
in the sominars over two vears, In the Spring of 2061, while 2 Vishting
Resesrch Scholar at UCC, T wae invited to ntroduce the pontistio idea
and B serve as the Dciliator of the project. In Janwary 3002,
retpened o Cork to help hwllitete the on.going seminars and
document thiy wark, conducting research interviews with stefl whe
submsitted portfolios fov the 2002 awards. The Pordoliy Seminars
continued over the 20022003 academis year. | doyw the reader’s
attention 1o, ddvancing the Scholarship of Teacking and Learsing
Through o Reflective Fortfolin Procers (N, Lyons, &, Hyland, aod M.
Ryan, [ods] 2002), contatelog & saonpler of portfolio antries feome staff
who applied for the 2002 awards,

As 2 case study of one institulion’s euperience, this paper
invites consideration of larger questions about s reflective portfolio
inquiry process in the sevvice of & scholarship of teaching:
® How does a portfolio process serve as @ sceffold, & strueture for

inguiring into teaching learning?

° What s necessary for the process? What i valuable about 87

What iz validated through #t?

* What may stand in e way?
Here, I open this discussioh with the context of the project and s
beginmings.

Institntions] context and orgamiving tencepis: 3 scholarship of
teaching

Prompied by the indtiation of Awands Ry Excelience In Tesching at
UCT o wall as by such guestions as: How do we know. what our
stedents know and enderstand and how can we find out? Or, Why are
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some things hasd for students to lsam?, this scholarship of teaching
project was designed o foster inguiries by praciitioners across the arts
and selences, law, engineering, ond medical faculties into fwsues of
teaching and learming. Drawing on Boyer's wouk, the conespt of 2
scholarship of tesching was prosented o sowme sinty staff st the
tntrodustory sevies of seovinars held in Spring 2001, The gosl was o
provide a forum for faculty to explore: What &5 the evidence of &
scholarship of teaching? How can it be inguired-into? Aad, how
should it be documented and sesessed? What options does # pontfstio
inguiry process offer?

fn his book, Bover had made his case perspasively saving ke
behioved that “the time has come to move hevond the tived old
“teaching versus research™ dehate and give the fuodliar end honomsble
e “scholuship™ @ broader, more copacious meaning, ons thad
brings legitimany 10 the fill scope of acedemie work” {Boyer, 1980, p.
18}, Boyer wanted o sffion as Simdamental the idea of sehinlaeship as
tneluding original resesech. Buy, be (198G, p. 16) argued:

v the work of the scholar slse meoany stepping back
from one's investigation, looking for comnestions,
building bridges betwesn theory and practien, and
communizating one's knowledge effectively o shudents.
Specifivally, we conclude that the wok of the
professarinte might be thought of a8 having fouwr
sepatate, yot averlapping, Rmctions: the scholarship of
discovery; the scholarship of infegeation; the scholarship
of spplication; and, the scholarship of eaching.

Boyer believed that tesching makes conssguenti! the work of the
lecturer, profossar, or tutor, that is, when is # understoud by others. &
heging with what the teacher koows. But it s slan, a5 Bover arpuss
{1990, pp. 23245, 2

... dynsosic endeaver beeolving 2l the analogies,
metsphors, and images thet build bridges between the
teacher’s understanding and he studest’s leaming...all
too often, teachers sranemit information that sudents are
expected 10 memornize and then, perhaps, recall .. but
teaching &t #s best mesns not only transmilting
knowledge, but ranaforming snd extending 1 a5 wall,

Bchda (1995) omphbssized the findeomcnted febwe for 3 new
schodarship of teaching: active ingufty inte B by acedemic staff
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themselves. Shalman (19989, p. 7) extended these srpuments. He saw
thet it wounld be necessary to remove teaching from fis classic isolation
in a clsssrouny, o make it public, and that would need for  new kind
of documeniation:

My arpument fo that until we fiad ways of publicly
displaving, cxamining, archiving, and  referencing
teaching se & form of scholarship and investigation, owr
pedagogicd! knowledge and know-how will never serve
us as scholars in the ways our ressarch does. The
archival functions of regearch scaffold owr frailties of
memory, and we need something comparable for the
acholarship of toaching.

Bt owas from Shulmar’s work, along with that of collsagues at the
American Assootation for Higher Eduoation (AAHE], that the ides of
3 partfolic emerged g8 2 pandidate for representing teaching for s new
scholarship of tcaching. But over thae the portfelio was o beoowe
sometbing moss,

The portfollo in hsterienl perspective

Why Portfolicg? A brief review of the kistory of the portfolin in
teaching and fescher educution detaile how it came into teacher
educaiion, initially 2% & means for assevsing iachers snd docomenting
theie practive, and shouMancously a2 part of a larger sesmh for
altornative mothod of validuting rescareh on feaching.  But mn
sxamination of portfolio developmont singe that beginning reveals a
suhile shift in csnphasis, from the portfolio ss means and document of
assessment (o the portfolio as o deliberate and intentional method for
scaffolding practitioner inguides into 2 range of ssues,  Pontfolins
have a long and valued wradition with many professionale ~ writers,
artists, photographers, wnd acchitects, for example. They kesp coples
of thelr wosk 3o chart how over Sme 1t has changed, Sone inchide
enly their hest worle Others nclude 8 maage of work. But portfolin
uses in teaching and twacher edueation ave vuly a rmoent phenomenon,

Postfclios came e isaching, fn one form Huough wacher
education in the 1980¢ and early 19905, wo the second wave of seheo
reform in the USA {Lyons, (998} Then, reformens finally vecognized
that thers would never be sy lasting reform of education unless
competent and caring teachurs were at its center. How would such
teachers be identified? Cortified? I competont tesching is a complex,
anperiain and offen messy sotivity, it onuld not exsily be dosenented

o~
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or ascessed. Traditional ways of copdentialing teachers ~ by courses
completed, Jegreee, or an acoeptable grade on 3 Nationad Teachers
Bxam - seemsed inadeguate fo caphwre lewchings dymamics or
dimensions, Portfolios smerged @ & mom possible medivm (Bid,
16903, Life in classrooms, teachers ot work could be caoght through a
portfolic with s entries and evidence of work over time. ¥t coold
document how & teacher and Kis or hey students were progressing,
recording lessous taught, sssessments made. It could carry a svllabusg,
& course plan, and ample sumples of student work, vevealing levels of
student understanding--ineinding student pontfolios. Shulman (19985,
pp. 34-35} argues that portfolis-making is fir Hom & casual sotbeity, It
i3, he claims, ¢ theorsticd not noting that:

- H 15 immportant o keep In mind that the portfolic is 2

broad metaphor that comes alive a5 you beghn o

formdate the theorstica! orientation 1o teaching that &5

maost vabuable to you ... . Your theory of teaching will

determing a resvonsble porthlic eotry. What Iv wonth

docomeniing, worth reflecting on, what is deemed to be
" postiolio worthy ie 4 theoretical act,

Elements of @ porifolis serusture ~ o soaffold
3 & PIry ik

Several slements of & portfolic fnguivy process smerge v the st of
creating this kind of documentary history of leaming o ek
espectally for purposes of assesswent within a leacher oducstion
progam. B s these clementy thut create the oritival strusture of the
portfolis process:

@ the sullaborative preesss of mentoriag portfolio developmant,
an acivity taking place aver tme through vritieal conversations
with mentors and peers, usually over a semester or yoar o, in
some oases more, of 8 eacher sducation prograny

® some set of goals or sundards ld up o & portfolio maker
deseribing what fenchers today’s complex classrooms shoudd
know and be able o demorstrate;

" the eallestion of a body of purifolic evidence-portiolio sniries,
what some oall artifreis ~ of * learning sbout teaching and
stadent losening, such as videos of olassss, student portfolios oe

- wther work, curriculom units, lessons that succeeded or failed,
2ty o evidenes exploring some puseling aspect of teaching or
of gindent leaming (Dewey, 1933);
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= & set of enitionl reflections or Intervogations thet accompany

sach enlry arficuating whal was learned sbout teaching and
learning; snd, summarize s portfolic ag a whole; and,
* a public presentation of the poctfole evidence and
T documentation nammated 8 community of ocolleagues,
cooperating teachers, and foacher edupators,

Typically, 2 completed portfuiior beging with an inbroduction, o
stalernent of one™s teaching philosophy, fullowsd by a set of enivies
snd evidense, sach patry lxbeled with s title, accompenied by a
rationale for #5 ioclusion sod 2 reflestion. ¥t soncludes with s final
refiechion.

The certrality of reflection
Impartantly, i fhis proesss sach portflic entry camies & omigial
clement that is, 2 rgfection. Here reflectinn is defined an inkeotional
zet of mind, engaging a persun alone or especlally in collaboration
with others in Intermugatiog one's toxching, sspecially 8 compeiling or
purzling sitefion of fweching or leaming © construct some
undarstanding of it {Lyvons, 2002, p. 58).  Through reflections, a
teasher rovistls and ingulrss lato histher cwn loacking, pesersing what
suoceeded o failad and why, Io this provess, teschers wncover the
rasanings, and Infexpreistions they make of thelr own practics, thelr
refinementy of theodes, thelr understandings of what students know
and understand, wnd how they a8 teachers need to change or try-out
aew ways of teaching {(Dewey, 1933 LaBoskey, 1994; Schin, 1983).
This reflective intervogation, ther, lonks both waygs: © pust experience
and forward to fature ones. Most poctfolic makens olaim reflection s
the vors of the provess, essential o bringing new hnowledge to
comsciousness, making # available to thamselves and others,

The wark of Shuloen aod the adoption of the postfolio by the
Mational Board for Professivas] Tesching Mundande as it primary
means of assessing experienced teacher candidetss for RBoard
certification proved pivotal to reflestive portiblio development. That
work pamered nstional recognition i the US and suppont for ponfolio
aasessment and for reflective povtfolio-making as 5 oritical expevience
in the education of foachers. This ewrly portfolio histary, then,
emphasized pontfolios for assessment of teaching. But portfohios were
simultancously used fo dovument professional development, and some
portfolic-makers gquickly sew thefr uility ao 2 showease for
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smplovment. Thuy, the portlolio straddied scometimes  seardy
auiithotioal purposes.

Recent history of the pontfolic in teaching and teacher
education highlights an nportan development: the subtle skift from
the portfulio as & mode of representation and docomentation for the
assessment of teaching to the portfolio s a more deliberate method for
reflective nguiry into teaching. THas development enderscores, too, 8
deamatic and fordamental shifl to & view of teaching as o kind of
scholaly aotivity, Boyer (198 helped o procipiiste s
developmant, challenging the svademy o advance 3 scholambip of
aching, and offectively cavisd the argument into UR higher
edocation, mobifizing Siscussion about how teashing oould be
considersd a form of scholarahip.

For an activity to be designated as scholarship, the Amenican
Asseciation for Wigher Bducation {AAHE)} suggests that fwee
chavacteristics are nseded: 1) 8 showld be publicy 2} ¥ shosld be
susceptitde to vriticsd roview wpd evaleation; snd, 3} U should be
axcetsible for owchenge mnd wse by other members of oneg’s
community {Shulman, 1988, p. 53,

Forfolic models for a scholarship of wacking

To AAHE, two portfolin models offer the possibilty of meeting thess
goals: the Teaching Portfolio and the Course Portfolio, The Teacking
Porgfalio can be defined as 3 set of sccomplishments of teaching,
usually inchuding sampley of student work and actompanisd by
reflective writing and sevivus opnversations with colieagues {Shulman,
1998k, p. 3% While thers may or may ool be s set of specified entries
for a waching portfolio, # vsually §s thought of 25 comprised of &
range of evidence of one'’s tosching For sxample, there might be s
siatement of poe's fouching philesophy or belieh, 3 syllabug, & viden
of & class, sample assessments used to determine whut students know
and vadersiund, aie.

The Cowrse Portfolio focuses mpre specifically on 2 single
course {Huichings, 19983} Uronting a cowrse portfohio & or can be
inherently an fnvestigation for, as Shulman {1998, p. §) cuggesty, it
depicts 3 joumey motivated by purpose amd beset by uncerizinty. A
course, therefors, in Hs design, snactment, sod anabysis, i 85 much 8
aot of inguiry and boeentivn #e any other solivBy more isditionally
called resexrch or the scholsrship of teacking™
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The course portfolie by e conceptned fromework very
specifically highlighiy outcomes, that I, student learning, Buw, |
behieve, so too should o teaching portfolio include & substantial look ot
stndent leamning. Al portfolio gypes, heleding team portfolios,
departrpent portivlios, sfe. ~ incorporate evidence of student leaming
and 45 mch may be suid to share cerlain peposes fir & pontfolin.
maker: To engage in the systematic inguiry o and documenting of
tesching: fo highlight the ovidence of stadent wnderstanding and
lesning, to acticalate and make public the keowledge of tesching and
fearning; and, to foster dialogue with colleagues about reflective
teaching and is scholarship,

Forstilio enirier: a theoretical avtivity

Pogfolios are construcied through their enirizs. Bach entry i3 3
significant plece of evidence that creates « portiudio masker's vision of
teaching and leaming. Bt ¥ a professional wadentaking - what Shalman
zolls 2 theorsticad activity. Each entry wsually inchudes some antifact,
that ig, sone plece of evidence related to the entey, such sg, 2 syHabus,
a contract betwesn pragtitioners in inining, sswoples of student wank,
ste. Portfolio exdrics vayy with the purpose of the portiolie, whether s
feaching, couwrse portfolin, ete. The portfolio wwally opens with a
statenrent of Us purposs along with such basics as 3 table of contexts,
%t may bave am orgenizing theme. Most portfolios that dowunent
teaching, suporvision or mentoring cun be organized around design,
enactkment, and results ~ w et of idess frst pot forwand by the
American Asgociation of Higher Bducation {Hutchings, 1998hy fur
sonstructing 8 course poutivlie. But this set of idews seems useful for
several kinds of pontfolios,

Diezign of Teaching: possible svidence inchudes: all the idess
mnd documents that set forth the evurse of stedy and the expectad
porformanoe of the stedent, sech zs, e plan for the progeam,
asaignments, sylabi, contrasts.

Enaciment of Teacking: how the course is enacted, brought fo
life, Botries conld inclade a leamning log or journal, observationg,
Jiaries, hard copiss of lectronie exchanges, videos of parformanee
seaching andfor videns of stadenty at work, ste,

Berales of Teacking: Enives focws on svidence of students’
work, performance, and underssndings, ncluding quizzes, projects -
aven student portfelios! ARemative assessments, 3 student’s reflegtive
Joumal, 2l ave useful, Interviews or surveys of student vaderstandings
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slso offer insighis imto what exsotly students have leamed, know, snd
the meaning they find s fielr laming.

Five cloments usually accompany sach sutey and ts evidence:

» A Label or Nams for the Entry,

* The Context Provides iofonnation showt the context sod
purposs of the entry, the sefting, students involved, subject, ste.

* The Raticasls: Bxplaloy why the entry is included and why the
portfolio-maker is interested in Gy exdry and s Inquiry.

« The Reflection: This is the oritica] heart of the entry. It is where

a portfolio-raaker interrogates what i lesmed fom the
experience the entry represents. Usually it is 4 robust acocunt
of several pages and inehades how this entry changed the
portfolic-maker's practice or how it might, vr whether aspects
of the oniginal puszle renwin,

« mplicstions for Practice: The conclusion muay be thought of w8
a now hypothesis aboul teaching snd lewming that emerges
from the wmvestigation, one that might shape future
teaching/mentoring and one’s own on~going lesrning (Lvons,
2001}

Table 1. Sugpested olements and thely evidence for 2 portinlie

*  Infroduction: Statement of Parpose for the Portfulio
= The Context/Selting; and other refevant information
e Professionst history or other professional antivities
< Content:

¥ Staterment of Teaching/Supervising Fhilosophy

*  Design of Supsrvision/TeachingMentoring: Lo, sylisbus,
plans for teaching, contrae, etn,

e Busctowwt of Supervising/Teaching: svidence such s Jogs
Snustions  srising Hom  support,  admdndstration,  snd
classroom teaching

*  Hesults; Student Learning and Understandings: How do vou
kaow  what your sindent koows  and  understands?
Assessments, sta.

¢ Final Reflection: What would vour sy you have lommed
ahout. supervision and  lemning Gom this supervising
sxpertenge? (Lyons, 20028}

Bortfolios ouglit 1o Se formally and publicly presented to colleagues,
peers, ote. {Lyons, 200%s; Lyons and LaBoskey, 2003} They need,



1

avember

N

ded by [University of Maine] at 08:45 {1

=]
Al

Dowalos

Irish Educational Studies, Vol. 32, No. I, Spring 2003 79

0w, 1o be soaffolded, that s, supportad o thelr developrosat. In te
UCT profect, one scalfold was provided by the weekly Portfohio
Seminar proseststions by lectarers, who presented sampleg of they
own potential portfolin entries. Ovar the coune of 2001 and the
Autuman of 2002, cack wesk UCT stafl mombers were lovited o
comtinue mpeting together v share their feaching expericnces as
potential ponfolio entries. In all; some 358 staff atiended seminars and
forty-five prosented portfolic snfvies based on thew own teaching or
eourse portfolio,

The UCC experience: seaffolding the procesy of lnquiving inte
tesching and leavndng - what was learued from the process?

We close the olassroom  door and  experieses
pedagoagical soliude, whereas in one Hdk as scholurs, we
are members of active communities: communities of
conversation, comnmunities of evaluation, communities
in which we gather with others In our Invisible colleges
t exchange our fadings, our methods, and owr exeuses.
I now helieve thet the reason tsaching i At more
valued in the acaderny is becnuse the way we treat
teaching removes i from the comovumity of scholars
{Shubmar, 1983, pp. 673,

In the Law Faculty tmilding, Arss na Laoi, some fomy
members of the stall gathered, on 8 sunny May moming in 2004, w
find ow shout portfoliss and to conaider how they might begin
creating enirics znd evidence for thelr own teaching portfblics. Two
members of the medical Soulty whe isamsleach 3 cousse in
Epidemiology were among the first to vohmiser to present & potendial
entry for a teacking pontfolio. It was the eud of the school year and
staff members weve fresh from wading exam soripts, reviewing
shident projectsfassignments and other documentation of thelr
feaching and thew shudents’ learning. “We decided 1o lock al soms
evidence from ose of aur oourses that we find puszzling,” the wa
begun {Lyous, 2002bL.

Deseribing two sesignments given o their students, sach
designed o cxaming wod analyse epidemiclogival daty, thess teachers
discuesed how they had found one assignmesnt sucesssfid with thelr
students snd the other cleardy not - and this was the ssoond year g g
vow that they had sseeased this result. They desvribed the situstion of
the one assigrment as “dissstrons”. What followed was 2 discussion,
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not ooly about nguiring into why one assigmment did not work, g
why this pair of teachers had continusd with something they had
resson o beliove was z futlwe with thelr students. The Blex that
faculty could continue W pursue sowmething poblomatic wpened the
discussion to what it is that people condinne o siruggle with and what
that might indicate: potentially somuthing beld as valuabde, in sgite of
its difficulties, How to uncover and corrsct these difficuliies, make #
possible for shudents to cxperience the kind or leaming facally
snvisioned, opened # critical question that came © be considered the
heart of the interrogation and the seminae dlscussioax How do we
know what our stddents know and wderstand and how can we find
ot That question engaged and held staff tnterest thet was t continue
sver the comrse of the follewing school year, These inferrogations in
the end yielded importast learning for stafl and what some oall new
knowledge about teaching and leaming. ¥ rext take upr What was #
that staff found i the propess?

When, weok after week, siaff vohmiesred iy prosont aspects of
thelr courses and their teaching, they acknowledged s kind of culture
shif), an dntroduction of @ new UCC nonm fo share teaching with sther
collesgues. When Autumn came snd the now sohool vear opened, the
Portfolio Seminars continmed, In all, & range of soples - entvies for
waching or course portblivs - wus presented and disoussed. Herp, §
first review s sampler portfolic entry titles presented st the Portdblio
Sesningry fo give & sense of the kinds of presentations made; theg, |
tary o dats from sixtesn staff intervisws {n which the 2002 portfhlio
makers discussed what they Hound as valusble in the reflective
portfolio process; snd, finslly Traport on s disoussion held at the finad
200102 Portfolic Seminar i which a six portfolin makers discussed
their feclings about the value of the process,

The GLllowing sitles of GHwelty precendstions provide s
sampling:

® “The archeology of & course: The history of revising s cowrse
in blochemistry™.
® “How I went from 2 relectant social work lesturer (o an eagey

enthusiastic teacher; or going fom twelve theories to these to
help students nse theory in thelr practios™,

“Webhased larndng: A bridge ton fa?”

“Designing a new-infant resuscitation educstivn prograay”™,
“Using an expert student group in problenvbased medica} case
stedy dacussion™
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® “Fostering student understanding in studying Dante™.
*Using drama 1o each Germay™,

Results: what YOO stalf say they learned

The baste goaly of dis projest might be sald & have been achioved,
when in famuary 2002, twenty-thres portfulios were subositied Tor the
2002 Awande for Exoellence in Teaching at UCC, Five awands were
made, a8 originally intended. Yo, some acknowledped, at least twice
ag magy should have been swanded. Several portfolicomadery and
some facolty ponifolic presenters offtred thelr views on thelr
expervivnse of the portfolic process and shared them 0 2 lest seminar
of the yvear. Thelr conunends reveal the mesnings they found io the
process. Bul they alse poid to some larger implivations of this work,
H # iy fo survive and thrive within s instibtion and advance 2
scholarship of teaching.

That final serminay opened with six portfolic makers discussiog
the guestiom “Locking back over the sxperiencs of weating a
portfolio, what stands out for you?” This guestion wag also asked in
interviews with those staff whe completed and submitied & portfolio
far the university ewards. Here ¥ report on some responses—iwerdy
respondents from both groups—as they sluster around aimiler lesues
{Lyons, 2002k, While most staff schnowledgs that tie portelia
development proeess was very hard work, more time-consuming than
they ever realived It might be-—they also acknawledge it the hard
work had brought about & reflective provess that gave them new
knowledge, That scemed fo hoppen through emerping coasciomness
that had, at least, four dimensions and in the and Jeads o changes in
eacking prastices {spe Zeivhner and Wray, 2001}

Becoming mare conscimesly aware of seaching through eriticad
reflection

Almost sl participants of the portfolis nguiry process comment op
how i has made them more consoiously aware of their swn foaching
practices, of thelr beliefy sbout teaching, and of the nportance of
their day-to-day teaching. Bome are surprised at seeing exactly how
the clements of their practice it ogether. Bome sre nuprised 2t the
gaps they find o such a oriticed yeview. Others see nonnections and
become more aware of ceriain sxpects « things they say they may even
have been dolng ov scting on bet not wsphelly aware-of, As one
lesturey coramented (Lyons, 20026k
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{ was pulting together two courses for 3 aching
portiolio.  And in doing thet, ¥ suddendy vealized the
connestions between the two .. . was not aware of the
coprestions. Like someone sald st the last semdmar,
suddenly they discoversd thet they had a tesching
philosophy. Similarly, T had not bees consvious of thess
connectiong. Now this refloctive process makes that
possible. In the futare, 1 will be more conscloue of the
coanesticns ~ that’s part of e reward of this reflective
PIOCess

This may not b swrpeising. As Bruner {15998, p. 1D} reports reflection
fe “s process of sense making, of going “metd’, mming around on
what ong has lesrned through bare experience, thinking shout
thinking™

This idea of 2 sew consciousness has ab least thwee other
vomponents: {1} Moking gools, concepny, and orpunizing ideay of
learning more explicit o oneself and ome’s stdenss. Qne staff
membar identified & new “explicitness™ 83 2 rasult of the reflertive
pontfolic provess, .. it was very interssting to put in writing explicitly
what § warded to put o the course, what § wanied students o do,
what 1 wanted students to leam.” This lecturer has decided that next
Auteran he will give his students this wationade for his counse. He
wanty to see what difference it might make to their leaming. This
fnding fits with the work of such resparchers as Gardagy {1999} and
others who today argue that teaching for student endersianding
sequives ¢ level of expliciiness in organizing questions, coneepts, and
content as well @5 a focus on student engagement and porformaae. (23
Beconting awars of stedents needs ag learners, coming to know whe
they know and wnderstand of the concepiy and content under study.
Almost sl UCTC portfolic makers comment on their increased
awareness of students, their motivation, how they know what students
know and how they need to find oud Stafl mombers repornt greater
experimentation with contimsous assesament in their ssureh for pew
ways © do that. 3 Changing one’s teaching proctives, conthwing
fnvestigotions, A third clear feature of this kind of reflective
eonstipusness i thet fheeully repost chunging thelr practicss, of
experimenting with new ways. of doing things, snd of actively
committing  theowelvey  fo thelr own  onegoing - professional
development.  Thus, there is revealed here - at least in this sample of
poctiblio Inguirery— that a reflective inguity provess leads them io
new, usable knowledge of one’s teaching practices and of new idess
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and hypotheses about what may be inporant changes 1o pussue @
their practios,

Building a foram for oriticel diseonrse about feaching and
learning acrass disciplines,

Almoat all pwenly sialf respondents commented on the et thet ke
portfudio seminars were initiating 2 new norm st UCH, that iy, 8 forom
for staff to ongage o o diseourss sbhout aching sud leaming aeross
diseiplings.

Linking the nsedy of learners and the sdvasess in one’s
discipiines fo Jorge rew responses

Finding 2 pedagogical challenge when his students came to class weak
in Maths and Chemiatry wnd tumed-off by difficult physical concepis,
one lecturer of Biochuemistry decided to use s son~-mathematioal way
to present critical conceply in hie coure and incressingly became
creative with computerhased approaches and other sudle visual
aids: by addition, he desoribes how changes in his discipline elf have
shapad his practice. Recopoizing that in the fiture three dimensional
data display for proteing with the special folding inward problems of
thetr  stoectores will be frporiant & belp shudent
understanding, this innovative teacher devised @ spevind computer
program that allews shudents to manipulate and investigate protedns
and their properties, Lader this same teacher restized how his
fnnevations in teaching were leading him to more  effective
proventations of bis own rescarch.

Identifving how ¢ dizcipline shapes feqohing

Some staff commentad on how their disciplines differed and how that
pade thelr documentation of jcaching different. For example, staff’
members in the Feculty of Madicine conunented on how thelr courses
are usually delivered by 2 team of staff and thos no single staffl
member Iy responsible for & Cowse Portfolic. The impact that
different disciplines might bave oo developiog 3 soholarship of
teaching emerged a3 an important theme. 1T deserves serivus attention.

Fdentifing the need o oxtond systematically epportunities for

1
facudty to gain knowlzdge about teaching and learsing

M,

One sigraficant discovary of this work already mentionsd 18 how Hule
prepared stafl are for thind love! reaching (Huaber, 1888), and how
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esger some are 10 increase thelr koowledge and vnderstanding of
teaching and lesning. Agsin and sgaln in intevviews aud in poblic,
faoulty described how they come into touching &b third level, were
handed a syllabus and told to teach. Most relied on how they had been
taught—largely through lecturs format. Many had searched on their
gwn for sesistance, taking courses o a swrprising range of places and
valuing what they leamed about thelr daily work. One woman shared
& discovery she found (Lyons, o of, 2003% “Pee leamed 2 kind of
langeage that people i edusation talk, ¥ dida’t know what ¢ of these
things meunt belore - such as sotive leaming, or objeotives, goals,
sirns, Now that | [de] .. ¥ am wanting o revwrite sil of my covrses™
Such conmments oy st for systematic defivery of a program shout
teaching and leaming for staffl

Esploring the evidence of student learning: What do students
understand and know bow to do?

One guestion, How do we know what students Koow and wnderstand
and how con we find out?, sustained staff intersst &l sthrough the
semdpars, The guestion forces considerstion of exantly what stadents
teary frove courses. Seaff realized how lttle of student lowning wus
ever tapped by the standard cowrse evaluation questionnatre. Saff
aed t continne 10 explove this grestion and share their effonts as they
gain sirategies to uncover student leasning. '

Miking the evidence of teaching excellence and its scholarship
public od open t investigasion

I the last portfdio seminar, focoliy came back o the guestion: What
is a scholarship of teaching? & vigorows dinlogue ocmerged. The
arademie who began the discussion said {Lyons, 2002b%

What 1 have leamed it thet learning i5 sn onegoing
process. When §wae doing the portfolio § came across a
munber of quoles. The assumption of some was that if
vou had 2 PRD it would immediately guarantee that you
wonld be 8 pood ivacher. Then I asked: what iz
excellence in teacking? 1 [now] ses that excellense is
ot 8 stater it f a provess. Execlent tewshers are
engaged In a process of development. Then 1 sshked:
What is » scholarship of teaching? What doss # mesn?
Doss it mcan dolng research and publishing? I think &
doon meun resding other poople’s research. But what
else doss ¥ mesn?



November 2011

5

y iUniV@rsit‘y' of Maine} at 08:45 0

Downloaded b

Irish Educational Studies, Vol 22, Ne. ¥, Spring 2003 85

Cither staff joired i, One person coramentad that they have fourad that
some froulty objecied o the temm, rejecied it outight, saying that
teachiog i mover & form of scholarship., Another person then
commented:

B i3 2 preat question. | think that we sy ol saying that
“teacking i very tmportand for the whole wniversity, fr
ug, md for vur stedents. Anyiling mgm*isw has o be
dosummeied. In Jolog research, 1 shwt by writing, And {
think it k¢ the same for toaching. We must start veith that
iden that teaching i3 very important. Scholurshap s very
tmportant. T find that § have thoughd more abowt this
scuese frorn s experionce with reflective writing than
aver befors, Bxesllence in teaching i5 2 procesy, You
have to change things sround, experiment. 1 discoversd
that you moust think aboutf your eourass,

Another added:

i f“*cﬁ very strongly that = lot of the process is an
ivveshment and 8 journey of s<,-§**discm ery, % journey of
discovering yoeur own invobvemarnd ~ your dwn Raodng,
New knowledge domes from this process. Byatheses
happen. And that, and that knowledge wncovered, fall
within the definition of schelanhip. Lske we could saye
Why snother oritique of Finnegan’s Wake? Or of
Prare’s FPurgatonis?

Drswing on my ows wiitiog, T added » concludiag reflection to this
conversation

1 think = scholorship of inaching abw must ivvalve
stadents. Tt is nat done alone Gniy in relation o the
Al B s simply not seifecforcotial ¥ oreates a
diseourse shout shudents and thelr 38:3:?&?& ~ thal is part
of the scholarahlp of 1eaching. It creates a discouras and
invites people o join in this commmmity of discourse
{Lyons, 20025).

Imaplications

The maplicationg of thie waek on advansing « schodunship of waching
z.am&dmﬂ:y suggest imporiaet questions: How cam this wak be
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sustalned? A what fovel? With whal resourcss? By whon?
Coosidening:

« At what level should s disvourse on teaching be troducsed In
the acadeny? How? How should Bt be sustuieed? Theough
what forums?

N Shauld e idea of engaging v 8 reflective fnquiry snd

dovumenting one’s teaching and presenting # to colleagues be
built imto permanest shuchwres of e univessity, fo the
simchwres  of propwtion snd  mewends?  How?  Which

pranioticns?
* How can faculty be sustained in their effarts to deepen their

onowledge and understanding of teacking and lesming? How?
By degres or centificate programs? Offered in the eveniags for
praclicing faculy?

® How can on going daboguss showt kucking and leaming, about
what students know and uaderstand and how facully can find-
out? ’

* What research ought to be undertaken about third level

teaching? About what constifutes geod leaching within the
inslibition? Aboul teaching across disciplines? Abaut =
scholarship of teaching? By whom?

{ respectiully invite the readers of this joumal to respond, o offer thelr
insights, observations, snd concems sbouwt the possibifiies of
advancing 2 scholarship of teaching, extending this dlalemse.
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